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Copyright notice   
These Standards are made available to all education institutions in the United Kingdom 
providing, or interested in providing, pre-registration programmes in occupational 
therapy. Please note that unless the College’s prior written consent is obtained, this 
document may only be used in accordance with the following Conditions of Use, and 
must not be kept, used or copied in all or any part for any other purpose. 

 Conditions of use
1. Except as permitted in Condition 2 (below) neither the whole of or any part of these 

Standards may be copied, published, distributed, extracted, re-utilised, adapted, 
reproduced, communicated to the public, stored in a retrieval system or transmitted, 
by any form or any means e.g. electronic, mechanical, photocopying, recording, 
scanning, or otherwise used in any media. Copying is not permitted except for 
personal and internal use, to the extent permitted by national copyright law, or 
under the terms of a licence issued by the relevant national reproduction rights 
organisation (such as the Copyright Licensing Agency in the UK). Requests for 
permission for other kinds of copying, such as copying for general distribution, for 
advertising or promotional purposes, for creating new collective works, or for resale, 
should be addressed to the Publications Offi cer at the College.

2. These Standards may be used in the delivery of occupational therapy pre-registration 
programmes only on the basis that:

• they may be copied and distributed in hard-copy form only;

• without requiring any payment;

• to students at UK Educational Institutions;

• as a whole copy, including this Copyright Notice; and

• provided that their attention is drawn to this Notice and these Conditions of Use. 

The use of the Standards in Microsoft® Word format for quality monitoring of pre-
registration programmes is permitted for internal use only.

Education Institutions or other bodies which wish to: 

(a) use extracts from these Standards for any purpose whatsoever; or

(b) use these Standards (or an extract) in the development of other education 
programmes

should obtain written permission from the College of Occupational Therapists.
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Introduction 
The British Association of Occupational Therapists (BAOT) is the only professional body 
for occupational therapy in the United Kingdom. Through its membership of the World 
Federation of Occupational Therapists (WFOT), BAOT is the only professional body with 
the delegated authority to confer WFOT approval to programmes in the United 
Kingdom that lead to a professional entry-level qualifi cation in occupational therapy. 

WFOT approval of a pre-registration programme in occupational therapy in the United 
Kingdom is conditional to BAOT accreditation via the processes of the College of 
Occupational Therapists (COT or the College). It is important to note also that COT 
accreditation may only be granted to pre-registration programmes that are approved by 
the Health Professions Council. 

The BAOT owns the professional body of knowledge for both historical and 
contemporary occupational therapy education and practice in the UK, as well as the 
occupational therapy professional and education philosophy. It works actively with the 
World Federation of Occupational Therapists, the Council of Occupational Therapists in 
the European Community (COTEC), and the European Network of Occupational Therapy 
in Higher Education (ENOTHE) in identifying and responding to current and emerging 
issues that affect professional education and practice at both European and 
international levels and that impact locally in the United Kingdom.

The College of Occupational Therapists, a subsidiary of the British Association of 
Occupational Therapists, was established for the promotion of the science and art of 
Occupational Therapy and the better training and education of practitioners. It has the 
power to provide, support and encourage education, instruction and training in 
Occupational Therapy, and related activities, to promote uniformity in curricula in the 
training of persons intended for that profession … (Memorandum of Association – 
College of Occupational Therapists Limited). In relation to a programme of study 
leading to a professional qualifi cation in occupational therapy, therefore, the College of 
Occupational Therapists has a responsibility for establishing standards to ensure that 
graduates from its accredited programmes are provided with the professional 
philosophy, knowledge and skills that would equip them for global, contemporary, safe 
and effective professional practice.

The role of the COT in relation to the standards is:

• To develop and maintain education and professional standards through its accredited 
education programmes.

• To guide and advance professional knowledge towards excellence and evidence-based 
practice.

• To promote standards of best practice.

• To develop professional learning and practice through leadership and innovation. 
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 The COT Pre-registration Education Standards
The College of Occupational Therapists’ Pre-registration Education Standards 
(henceforth referred to in this document as the ‘Standards’) are dynamic quality 
indicators against which the College would make a judgement on an individual 
programme’s suitability for professional body accreditation. They incorporate the 
minimum standards for the education of occupational therapists set by the World 
Federation of Occupational Therapists. Graduates from COT accredited programmes 
therefore should be able to demonstrate enhanced attributes and fi tness for 
professional practice that would enable them to seek professional employment locally, 
nationally and internationally. 

The COT Standards support and facilitate the development of a curriculum leading to 
professional body accreditation (including WFOT approval) and regulatory body 
approval. They cover four main areas:

• Programme management and resources standards. 

• Curriculum standards.

• Learning, teaching and assessment standards.

• Quality assurance and monitoring standards.

These main areas will apply to both the academic and the practice learning components 
of all programmes. Each standard has a list of criteria and associated guidance on the 
evidence required by the College to satisfy the Standards. Briefl y, the College of 
Occupational Therapists Standards are as follows.

 Standard 1: Programme management and resources standards
The institution’s policy and procedures on the employment of the appropriate number 
of suitably qualifi ed academic, professional practice learning and support staff with 
suitable experience, and on the provision of learning resources are able to:

• Facilitate the achievement of learning outcomes by students. 

• Monitor the observance of the professional code of ethics and conduct. 

• Support the student experience. 

• Enable the update and further development of the education programme. 

• Infl uence service delivery. 

• Contribute to the knowledge base of the profession.

 Standard 2: Curriculum standards
The curriculum content, design and delivery refl ect the occupational therapy philosophy 
based on a sound educational rationale and the principles of the professional code of 
ethics and conduct. Graduates from the programme will be fi t for contemporary and 
safe professional practice and able to identify their professional development needs.

 Standard 3: Learning, teaching and assessment standards
The institution uses a range of methods and strategies that:

• Supports the achievement of the learning outcomes.

• Supports the observance of the code of ethics and professional conduct and research 
governance.
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• Employs rigorous and robust assessments that enable the student to demonstrate 
professional competence and safe practice commensurate to the level of study. 

 Standard 4: Quality assurance and monitoring standards
The institution’s annual quality assurance and enhancement processes include the 
evaluation of the programme by the professional staff, monitoring and feedback 
mechanisms, external examining procedures, and evaluation of student performance.

 Purpose of the COT Pre-registration Education Standards
The COT Standards are intended to enhance rather than duplicate the standards set by 
the statutory bodies, currently, the Health Professions Council (www.hpc-uk.org), the 
Quality Assurance Agency for Higher Education for England, Northern Ireland, Scotland 
and Wales (www.qaa.ac.uk), and Skills for Health (www.skillsforhealth.org.uk). Where 
there is duplication, the professional body wishes to emphasise the signifi cance of the 
standard in relation to international standards and practice.

The Standards will therefore:

• Enable graduates of the College’s accredited programmes to strengthen their 
professional philosophy and knowledge.

• Provide graduates with the opportunity to acquire the skills required for dynamic 
occupational therapy practice. The Standards should ensure that service users receive a 
high standard of professional intervention.

• Benefi t the graduates’ future professional practice, improve their employability, and 
provide them with an occupational therapy qualifi cation that would enable them to 
practise in the UK and WFOT member countries.

• Provide guidance to education providers wishing to develop a programme of study 
that:

•• Would lead to a named pre-registration occupational therapy qualifi cation.

•• Meets the minimum standards of the regulatory body for national practice.

•• Correctly interprets WFOT standards to refl ect local, national and global 
circumstances.

• Serve as quality indicators for practice education providers who wish to conduct a 
self-assessment of their department’s practice education provision.

• Support the continuing development of occupational therapy educators in both 
academic and practice settings. 

• Ensure that the minimum requirements of occupational therapy stakeholders are met. 
The College’s accredited programmes stakeholders include service users, students, 
education providers, education commissioners, sponsoring/funding agencies, service 
managers, potential employers, the Health Professions Council (HPC), the Quality 
Assurance Agency for Higher Education for England, Northern Ireland, Scotland and 
Wales (QAA), the World Federation of Occupational Therapists (WFOT), and the 
European Network of Occupational Therapy in Higher Education (ENOTHE).
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 Qualities of the COT Pre-registration Education Standards
The COT Standards:

• Integrate academic theory and contemporary professional practice.

• Include realistic standards that identify and enhance fi tness for profession and refl ect 
local, national and international practice and provide a baseline to judge and improve 
quality.

• Are explicit about the need for programmes to address emerging issues – current 
examples being social inclusion, entrepreneurship, leadership, and public health 
– which would prepare students for contemporary practice in a dynamic environment.

• Employ a user-friendly template that provides guidance on evidencing the standards 
within the curriculum and learning resources documentation.

• Are suffi ciently fl exible to allow the profession to be proactive in addressing changes 
in contemporary practice.

• Are supportive to stakeholders without compromising professional standards.

 Appendices
(These are also available to download from the College of Occupational Therapists’ 
website: www.cot.org.uk) 

Appendix 1 contains a summary of the College’s guidance and expectations for pre-
registration programmes.

Appendix 2 contains the College’s professional requirements and recommendations.

Appendix 3 contains the College’s accreditation process.

Appendix 4 is the guidance for the appointment of a director/professional subject lead 
in occupational therapy.

 Key to abbreviations
AP(E)L  Accreditation of Prior (Experiential) Learning
APPLE Accreditation of Practice Placement Educators
BAOT  British Association of Occupational Therapists
COT College of Occupational Therapists
COTEC  Council of Occupational Therapists in the European Community
ENOTHE European Network of Occupational Therapy in Higher Education
HEI  Higher Education Institution
HPC  Health Professions Council
QAA  Quality Assurance Agency for Higher Education in England, Northern Ireland, 

Scotland and Wales
WFOT  World Federation of Occupational Therapists
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 Glossary 
Accreditation   This is a quality process used by the College of 

Occupational Therapists to ensure that a programme of 
study has met the College’s standards for pre-registration 
education for fi tness for the profession (fi t for award, 
practice and purpose).

Aegrotat degree   This is a degree that can sometimes be awarded when a 
candidate is unable to take his or her examinations because 
of illness and where it is deemed that had the candidate 
not been unwell, he or she would have passed. An aegrotat 
degree will not confer eligibility to apply for registration 
with the Health Professions Council or for professional 
membership of the British Association of Occupational 
Therapists.

Andragogy   This is the process of engaging adult learners in the 
structure of the learning experience.

Educational philosophy   This is the theoretical underpinning of the learning, 
teaching and assessment strategies and methods utilised 
on a programme.

Evidence-based curriculum   This is the programme of study where the learning 
experience draws on practice and theory to support the 
content offered.

External examiner   This is an examiner from an alternative setting appointed 
by the HEI whose role is to help the programme team 
assure the quality of the way the programme is delivered 
and assessed. 

Formative assessment   This is a formal way of assessing a student’s ability in a 
continuous way that does not necessarily transfer to the 
fi nal grade or pass/fail decision.

Key stakeholders   These are those who are most interested in the 
development, content and outcomes of the programme, 
e.g. higher education institution academic quality and 
standards unit, students, academic staff, local occupational 
therapy managers and employers, service users, education 
commissioners, sponsoring bodies.

Lifelong learning   This is the development of the individual as a professional 
through learning, which involves a supportive process 
enabling the individual to engage with and acquire 
knowledge, skills and attitudes throughout his/her career. 

Person-centred approach   This is a global term to explain the importance of the 
service user in the programme design and delivery.
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Practice educator/  This is the person who is qualifi ed to supervise students
Professional practice  while they are on a practice placement. The professional 
educator   practice educator normally will have undergone a practice 

educators’ course (preferably the COT APPLE scheme or its 
equivalent) and will be familiar with the assessment 
regulations and processes in operation at the student’s 
university.

Practice educator courses   These are courses offered to practice educators on the 
theory and practice of education that may lead to their 
accreditation as practice educators under the College of 
Occupational Therapists’ Accreditation of Practice 
Placement Educators scheme (APPLE).

Practice learning outcome   This is a learning outcome set by the HEI, which students 
must achieve whilst on the practice placement but where 
the method of achievement is set by the practice 
placement educator, in conjunction with the HEI and the 
student.

Practice placement   This is a programme offered to all students on starting the
induction programme  practice learning experience covering organisational issues 

essential to the particular placement.

Pre-registration education   This is used to describe every programme of study that may 
be at undergraduate or postgraduate level, the successful 
completion of which leads to eligibility to apply for 
registration with the Health Professions Council and 
professional membership of the British Association of 
Occupational Therapists. 

Professional practice   This is the person who normally co-ordinates the
co-ordinator   availability of practice placements and practice educators 

in the local region and regularly updates the higher 
education institutions.

Professional practice tutor   This is the academic tutor based at the higher education 
institution who manages and co-ordinates the practice 
placement learning elements of the programme, including 
the development of new practice placements and the 
training of practice educators.

Programme document   This is the document that describes the curriculum, 
educational philosophy, learning, teaching and assessment 
strategies employed, resources, regulations and procedures 
that apply to a programme of study for the particular 
award.

Role emerging placement   This is a student placement in settings where an 
occupational therapy service may not normally exist 
(see the COT Guidance Document – Developing the 
occupational therapy profession: providing new work-
based learning opportunities for students (2006)).
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Summative assessment   This is a formal way of assessing a student’s ability, which 
normally relates to the fi nal grade or pass/fail decision. 

Supervision   This is the process of facilitating change in the learner that 
enables the process of assessment without itself being an 
assessment. Models of supervision refer to the different 
approaches to supervision, e.g. 1:1, 2:1, long-arm.



 8

St
an

d
ar

d
 1

: P
ro

g
ra

m
m

e 
m

an
ag

em
en

t 
an

d
 r

es
o

u
rc

es
 s

ta
n

d
ar

d
s

Th
e 

in
st

it
u

ti
o

n
’s

 p
o

lic
y 

an
d

 p
ro

ce
d

u
re

s 
o

n
 t

h
e 

em
p

lo
ym

en
t 

o
f 

th
e 

ap
p

ro
p

ri
at

e 
n

u
m

b
er

 o
f 

su
it

ab
ly

 q
u

al
ifi

 e
d

 a
ca

d
em

ic
, p

ro
fe

ss
io

n
al

 
p

ra
ct

ic
e 

le
ar

n
in

g
 a

n
d

 s
u

p
p

o
rt

 s
ta

ff
 w

it
h

 s
u

it
ab

le
 e

xp
er

ie
n

ce
, a

n
d

 o
n

 t
h

e 
p

ro
vi

si
o

n
 o

f 
le

ar
n

in
g

 r
es

o
u

rc
es

 a
re

 a
b

le
 t

o
:

• 
Fa

ci
lit

at
e 

th
e 

ac
h

ie
ve

m
en

t 
o

f 
le

ar
n

in
g

 o
u

tc
o

m
es

 b
y 

st
u

d
en

ts
. 

• 
M

o
n

it
o

r 
th

e 
o

b
se

rv
an

ce
 o

f 
th

e 
p

ro
fe

ss
io

n
al

 c
o

d
e 

o
f 

et
h

ic
s 

an
d

 c
o

n
d

u
ct

. 

• 
Su

p
p

o
rt

 t
h

e 
st

u
d

en
t 

ex
p

er
ie

n
ce

. 

• 
En

ab
le

 t
h

e 
u

p
d

at
e 

an
d

 f
u

rt
h

er
 d

ev
el

o
p

m
en

t 
o

f 
th

e 
ed

u
ca

ti
o

n
 p

ro
g

ra
m

m
e.

 

• 
In

fl 
u

en
ce

 s
er

vi
ce

 d
el

iv
er

y.
 

• 
C

o
n

tr
ib

u
te

 t
o

 t
h

e 
kn

o
w

le
d

g
e 

b
as

e 
o

f 
th

e 
p

ro
fe

ss
io

n
.

1.
1 

Th
e 

p
ro

fe
ss

io
n

al
 s

u
it

e 
o

f 
p

ro
g

ra
m

m
es

 o
ff

er
ed

 b
y 

th
e 

in
st

it
u

ti
o

n
 is

 h
ea

d
ed

 b
y 

an
 

ex
p

er
ie

n
ce

d
 o

cc
u

p
at

io
n

al
 t

h
er

ap
is

t 
w

it
h

 h
ig

h
er

 e
d

u
ca

ti
o

n
 e

xp
er

ie
n

ce
, a

 
m

em
b

er
 w

h
o

 is
 in

 g
o

o
d

 s
ta

n
d

in
g

 
w

it
h

 t
h

e 
p

ro
fe

ss
io

n
al

 b
o

d
y 

an
d

 a
b

le
 

to
 le

ad
 t

h
e 

d
ev

el
o

p
m

en
t 

o
f 

co
n

te
m

p
o

ra
ry

, c
re

at
iv

e 
an

d
 

in
n

o
va

ti
ve

 o
cc

u
p

at
io

n
al

 t
h

er
ap

y 
an

d
 

o
th

er
 r

el
at

ed
 e

d
u

ca
ti

o
n

 
p

ro
g

ra
m

m
es

 a
t 

u
n

d
er

g
ra

d
u

at
e 

an
d

 
p

o
st

g
ra

d
u

at
e 

le
ve

ls
.

C
ri

te
ri

a

• 
 A

 b
ro

ad
 r

an
g

e 
o

f 
p

ro
fe

ss
io

n
al

 e
xp

er
ie

n
ce

, 
w

it
h

 p
re

vi
o

u
s 

fu
ll-

ti
m

e 
ac

ad
em

ic
 

ap
p

o
in

tm
en

t 
in

 h
ig

h
er

 e
d

u
ca

ti
o

n
.

• 
 C

ap
ab

ili
ti

es
 u

n
d

er
 C

O
T4

 o
f 

th
e 

C
o

lle
g

e’
s 

Po
st

 Q
u

al
if

yi
n

g
 F

ra
m

ew
o

rk
. S

ee
 a

ls
o

 
A

p
p

en
d

ix
 4

: T
h

e 
d

ir
ec

to
r 

o
f 

th
e 

o
cc

u
p

at
io

n
al

 t
h

er
ap

y 
p

ro
g

ra
m

m
e 

o
r 

p
ro

fe
ss

io
n

al
 p

ro
g

ra
m

m
e 

le
ad

.
• 

 A
n

 e
xp

er
ie

n
ce

d
 m

em
b

er
 o

f 
th

e 
fa

cu
lt

y 
d

ir
ec

tl
y 

re
sp

o
n

si
b

le
 f

o
r 

d
ev

el
o

p
in

g
 t

h
e 

o
cc

u
p

at
io

n
al

 t
h

er
ap

y 
p

ro
g

ra
m

m
e,

 
co

o
rd

in
at

in
g

 t
h

e 
p

la
n

n
in

g
 a

n
d

 
ad

m
in

is
tr

at
io

n
 o

f 
th

e 
p

ro
g

ra
m

m
e,

 a
n

d
 

su
p

er
vi

si
n

g
 o

ve
ra

ll 
p

ro
fe

ss
io

n
al

 s
ta

ff
 

p
er

fo
rm

an
ce

, a
n

d
 w

it
h

 a
u

th
o

ri
ty

 t
o

 
m

ai
n

ta
in

 e
d

u
ca

ti
o

n
al

 s
ta

n
d

ar
d

s.

In
d

ic
at

o
rs

 a
n

d
 g

u
id

an
ce

So
u

rc
e 

o
f 

ev
id

en
ce

C
ri

te
ri

a 
m

et
O

b
se

rv
at

io
n

s



 9

C
o

lle
g

e 
o

f 
O

cc
u

p
at

io
n

al
 T

h
er

ap
is

ts
 P

re
-r

eg
is

tr
at

io
n

 E
d

u
ca

ti
o

n
 S

ta
n

d
ar

d
s,

 C
o

lle
g

e 
o

f 
O

cc
u

p
at

io
n

al
 T

h
er

ap
is

ts
 2

00
8 

C
o

n
ti

n
u

e
d

 o
v
e
rl

e
a
f

1.
2 

Th
e 

in
st

it
u

ti
o

n
 e

m
p

lo
ys

 a
 n

u
m

b
er

 
o

f 
ac

ad
em

ic
 s

ta
ff

 a
n

d
 p

ro
fe

ss
io

n
al

 
p

ra
ct

ic
e 

tu
to

rs
 w

it
h

 s
u

it
ab

le
 

q
u

al
ifi

 c
at

io
n

s 
an

d
 e

xp
er

ie
n

ce
 t

o
 

su
p

p
o

rt
 a

n
d

 f
ac

ili
ta

te
 t

h
e 

en
ti

re
 

le
ar

n
in

g
 r

eq
u

ir
ed

 f
o

r 
p

ro
fe

ss
io

n
al

 
p

ra
ct

ic
e.

 1.
3 

Th
e 

st
af

fi 
n

g
 s

tr
at

eg
y 

is
 s

u
ffi

 c
ie

n
tl

y 
ro

b
u

st
 t

o
 r

es
o

u
rc

e 
th

e 
st

u
d

en
ts

’ 
ac

ad
em

ic
 a

n
d

 p
ro

fe
ss

io
n

al
 p

ra
ct

ic
e 

ex
p

er
ie

n
ce

 in
 b

o
th

 s
ta

tu
to

ry
 a

n
d

 
n

o
n

-s
ta

tu
to

ry
 a

re
as

 o
f 

p
ra

ct
ic

e.

• 
 A

 m
em

b
er

 o
f 

th
e 

B
ri

ti
sh

 A
ss

o
ci

at
io

n
 o

f 
O

cc
u

p
at

io
n

al
 T

h
er

ap
is

ts
 w

h
o

 f
ac

ili
ta

te
s 

an
d

 
su

p
p

o
rt

s 
th

e 
ac

ti
ve

 in
vo

lv
em

en
t 

o
f 

p
ro

fe
ss

io
n

al
 m

em
b

er
s 

o
f 

st
af

f 
w

it
h

 t
h

e 
p

ro
fe

ss
io

n
al
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o

d
y.
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 c
le

ar
ly

 d
efi

 n
ed

 s
ta

ffi
 n

g
 s

tr
at

eg
y 

fo
r 

th
e 
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el

iv
er
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o

f 
th

e 
p

ro
fe

ss
io

n
al

 p
ro

g
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m
m

e 
o
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r 
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e 

p
er

io
d
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f 
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ed
it

at
io

n
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e 
p

ro
fe

ss
io

n
al

 b
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ro
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s 
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er

ie
n
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 o

f 
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n
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 p
ro

fe
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n
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ra
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f 
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n

g
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en
t 
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it

h
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h
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p
h
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p
h
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an

d
 p
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o
se
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e 

o
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u
p

at
io

n
al
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er
ap

y 
p

ro
g
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m

m
e,

 a
n

d
 s
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u

al
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 c
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io
n
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e 
ap

p
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p
ri

at
e 

to
 t

h
e 
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ve

l o
f 
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e 

fi 
n

al
 

aw
ar

d
.

• 
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p
p

lie
d

 o
cc

u
p

at
io

n
al

 t
h

er
ap

y 
el

em
en
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 o

f 
th

e 
p

ro
g

ra
m

m
e 

ar
e 

ta
u

g
h

t 
b
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o
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u

p
at

io
n

al
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er

ap
is

ts
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it
h
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 r

an
g
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o

f 
p

ro
fe

ss
io

n
al

 a
n

d
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ad

em
ic

 e
xp

er
ti

se
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n
d

 a
p

p
ro

p
ri

at
e 

q
u

al
ifi

 c
at

io
n
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 O
cc

u
p

at
io

n
al

 t
h

er
ap

y 
st

af
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em
o
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st

ra
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ti
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g
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en

t 
in
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o
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h
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n
d
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 t

h
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 c
o

n
tr
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u
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o
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h
e 
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d
g
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an
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o

f 
th

e 
p

ro
g

ra
m
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e 

an
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p

ro
fe
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u
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 c
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n
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f 
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u
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 e
d

 
st
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 d
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h
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g
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m
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, p
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b
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it
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h
e 
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m

m
en
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en
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ra
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15
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u

n
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at
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e 
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e 
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m
m

en
d

ed
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at
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 e
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ed

.
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n
 o
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u
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n
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er
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t 
m

em
b
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af
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ra
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e 
d

ev
el
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p
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o
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p

ra
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e 
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ar
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n
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ra
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 c
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ra
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e 
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 d
ev

el
o

p
m

en
t 

o
f 

th
e 

p
ro

g
ra

m
m

e.

 1.
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Th
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ig

h
er

 e
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u
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o
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u
ti

o
n

 
d

em
o

n
st

ra
te
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 c
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n
t 

an
d
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C
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h

er
 e

d
u

ca
ti
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o
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p
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o
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ra
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ig
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n
 in
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it
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o
n
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si
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 f
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d

ev
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p
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iv

er
y 

o
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LE
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em
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le
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ly

 d
efi
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ed

 h
o

u
rs

 a
re

 id
en

ti
fi 

ed
 f

o
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at
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ra
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 d
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ra
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b
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.
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 p
ro

g
ra

m
m

e 
fo

r 
st

af
f 

d
ev

el
o

p
m

en
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 s
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d
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 t
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 d
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 t
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n
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 c
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.
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p
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 p

ra
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p
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 d
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 d
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p
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.
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n
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 c
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: C
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 d
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n
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fl 
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t 
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u
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at
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al
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p
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p
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b
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at
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 c
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 c
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m
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w
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 b

e 
fi 

t 
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r 
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n
te

m
p

o
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 p
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ra
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e 
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d
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b
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 d
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h
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ra
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at
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h
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en
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n
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lu

m
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efl
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at
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 b
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ra
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 p
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 t
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p
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ra
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b
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b
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at
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ra
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at
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 p
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 p
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 t
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 m
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.
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 t
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, c
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 t
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2.
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Th
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ra

m
m
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is

 d
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ed
 

to
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u
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o
h
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p
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g
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 c
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ra
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n
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en
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2.
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Th
e 

cu
rr

ic
u

lu
m

 in
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u
d

es
 

o
p
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u

n
it

ie
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fe
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 p
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p
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 b
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 is
 d
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ed
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2.
5 

Th
e 

cu
rr

ic
u

lu
m

 e
m

b
ra

ce
s 

th
e 

p
ri

n
ci

p
le

s 
o

f 
lif

el
o

n
g

 le
ar

n
in

g
 a

s 
an

 e
ss

en
ti

al
 p

ar
t 

o
f 

co
n

ti
n

u
in

g
 

p
ro

fe
ss

io
n

al
 a

n
d

 p
er

so
n

al
 

d
ev

el
o

p
m

en
t.

• 
 Th

er
e 

is
 e

vi
d

en
ce

 t
h

at
 t

h
e 

cu
rr

ic
u

lu
m

 r
efl

 e
ct

s 
an

d
 c

an
 

in
co

rp
o

ra
te

 c
h

an
g

es
 t

o
 h

ea
lt

h
, s

o
ci

al
 c

ar
e 

an
d

 
o

cc
u

p
at

io
n

al
 d

ri
ve

rs
.

• 
 Th

e 
in

te
g

ri
ty

 o
f 

th
e 

cu
rr

ic
u

lu
m

 is
 r

efl
 e

ct
ed

 b
y 

th
e 

in
te

g
ra

ti
o

n
 o

f 
kn

o
w

le
d

g
e,

 s
ki

lls
 a

n
d

 a
tt

it
u

d
es

 
th

ro
u

g
h

o
u

t 
th

e 
p

ro
g

ra
m

m
e.

• 
 B

o
th

 a
ca

d
em

ic
 a

n
d

 p
ra

ct
ic

e 
el

em
en

ts
 d

em
o

n
st

ra
te

 
p

ro
g

re
ss

io
n

 t
o

w
ar

d
s 

p
ro

fe
ss

io
n

al
 c

o
m

p
et

en
ce

.
• 

 Th
e 

p
ro

g
ra

m
m

e 
d

o
cu

m
en

t 
d

em
o

n
st

ra
te

s 
th

e 
re

q
u

ir
em

en
t 

fo
r 

st
u

d
en

ts
 t

o
 s

u
cc

es
sf

u
lly

 c
o

m
p

le
te

 t
h

e 
eq

u
iv

al
en

t 
o

f 
a 

m
in

im
u

m
 o

f 
10

00
 h

o
u

rs
 o

f 
as

se
ss

ed
 

p
ra

ct
ic

e 
p

la
ce

m
en

t 
le

ar
n

in
g

 in
 a

 r
an

g
e 

o
f 

p
ra

ct
ic

e 
se

tt
in

g
s 

(s
ee

 W
FO

T 
m

in
im

u
m

 s
ta

n
d

ar
d

s 
(2

00
2)

 a
n

d
 

C
O

T 
Po

si
ti

o
n

 S
ta

te
m

en
t 

o
n

 A
PE

L 
(2

00
6)

).

• 
 Th

e 
cu

rr
ic

u
lu

m
 a

rt
ic

u
la

te
s 

h
o

w
 in

te
r-

p
ro

fe
ss

io
n

al
 

le
ar

n
in

g
 is

 e
m

b
ed

d
ed

 in
to

 t
h

e 
cu

rr
ic

u
lu

m
. 

• 
 Th

e 
st

u
d

en
ts

’ u
n

d
er

st
an

d
in

g
 o

f 
p

ar
tn

er
sh

ip
 w

o
rk

in
g

 
fo

r 
ef

fe
ct

iv
e 

se
rv

ic
e 

d
el

iv
er

y 
is

 e
vi

d
en

t 
in

 t
h

ei
r 

ac
ad

em
ic

 a
n

d
 p

ra
ct

ic
e 

as
se

ss
m

en
ts

.
• 

 R
ef

er
 t

o
 C

O
T 

Po
si

ti
o

n
 S

ta
te

m
en

t 
o

n
 in

te
rp

ro
fe

ss
io

n
al

 
ed

u
ca

ti
o

n
 (

20
04

).

• 
 Th

e 
cu

rr
ic

ul
um

 d
em

on
st

ra
te

s 
ho

w
 r

es
ea

rc
h 

sk
ill

s 
ar

e 
ta

ug
ht

 a
nd

 d
ev

el
op

ed
 t

hr
ou

gh
ou

t 
th

e 
pr

og
ra

m
m

e 
to

 
eq

ui
p 

gr
ad

ua
te

s 
w

it
h 

th
e 

kn
ow

le
dg

e 
re

qu
ir

ed
 t

o 
co

nd
uc

t 
re

se
ar

ch
 a

nd
 t

o 
be

 s
ki

lle
d 

co
ns

um
er

s 
of

 r
es

ea
rc

h.

• 
 Th

e 
p

ro
g

ra
m

m
e 

d
o

cu
m

en
t:

  
– 

 D
es

cr
ib

es
 h

o
w

 t
h

e 
co

n
ce

p
t 

o
f 

co
n

ti
n

u
in

g
 p

ro
fe

ss
io

n
al

 
an

d
 p

er
so

n
al

 d
ev

el
o

p
m

en
t 

is
 e

m
b

ed
d

ed
 a

n
d

 
n

u
rt

u
re

d
 t

h
ro

u
g

h
o

u
t 

th
e 

p
ro

g
ra

m
m

e.
 

  
– 

 D
es

cr
ib

es
 h

o
w

 it
 s

u
p

p
o

rt
s 

th
e 

st
u

d
en

ts
’ c

o
m

p
et

en
ce

 
to

 p
ra

ct
is

e.
  

– 
 D

es
cr

ib
es

 h
o

w
 s

tu
d

en
ts

 a
re

 e
n

ab
le

d
 t

o
 d

o
cu

m
en

t 
th

ei
r 

p
la

n
s 

an
d

 a
ch

ie
ve

m
en

ts
. 

  
– 

 R
efl

 e
ct

s 
th

e 
p

ro
fe

ss
io

n
’s

 c
u

rr
en

t 
co

d
e 

o
f 

et
h

ic
s 

an
d

 
p

ro
fe

ss
io

n
al

 c
o

n
d

u
ct

.
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St
an

d
ar

d
 3

: L
ea

rn
in

g
, t

ea
ch

in
g

 a
n

d
 a

ss
es

sm
en

t 
st

an
d

ar
d

s

Th
e 

in
st

it
u

ti
o

n
 u

se
s 

a 
ra

n
g

e 
o

f 
m

et
h

o
d

s 
an

d
 s

tr
at

eg
ie

s 
th

at
:

• 
 Su

p
p

o
rt

s 
th

e 
ac

h
ie

ve
m

en
t 

o
f 

th
e 

le
ar

n
in

g
 o

u
tc

o
m

es
.

• 
 Su

p
p

o
rt

s 
th

e 
o

b
se

rv
an

ce
 o

f 
th

e 
co

d
e 

o
f 

et
h

ic
s 

an
d

 p
ro

fe
ss

io
n

al
 c

o
n

d
u

ct
 a

n
d

 r
es

ea
rc

h
 g

o
ve

rn
an

ce
.

• 
 Em

p
lo

ys
 r

ig
o

ro
u

s 
an

d
 r

o
b

u
st

 a
ss

es
sm

en
ts

 t
h

at
 e

n
ab

le
 t

h
e 

st
u

d
en

t 
to

 d
em

o
n

st
ra

te
 p

ro
fe

ss
io

n
al

 c
o

m
p

et
en

ce
 a

n
d

 s
af

e 
p

ra
ct

ic
e 

co
m

m
en

su
ra

te
 t

o
 t

h
e 

le
ve

l o
f 

st
u

d
y.

 

3.
1 

Th
e 

p
ro

g
ra

m
m

e 
d

o
cu

m
en

t 
d

es
cr

ib
es

 t
h

e 
le

ar
n

in
g

 a
n

d
 

te
ac

h
in

g
 m

et
h

o
d

s 
an

d
 

as
se

ss
m

en
t 

st
ra

te
g

y 
th

at
 

u
n

d
er

p
in

 t
h

e 
p

ro
fe

ss
io

n
al

 
p

h
ilo

so
p

h
y 

o
f 

o
cc

u
p

at
io

n
al

 
th

er
ap

y.
 

C
ri

te
ri

a

• 
 Th

e 
ed

u
ca

ti
o

n
al

 p
ro

g
ra

m
m

e 
em

b
o

d
ie

s 
th

e 
b

el
ie

fs
 a

n
d

 
va

lu
es

 o
f 

o
cc

u
p

at
io

n
al

 t
h

er
ap

y 
as

 e
vi

d
en

ce
d

 in
 t

h
e 

le
ar

n
in

g
, t

ea
ch

in
g

 a
n

d
 a

ss
es

sm
en

t 
m

et
h

o
d

s.
• 

 Ed
u

ca
ti

o
n

al
 m

et
h

o
d

s 
ar

e 
co

n
si

st
en

t 
w

it
h

 t
h

e 
vi

ew
 o

f 
p

eo
p

le
 a

s 
o

cc
u

p
at

io
n

al
 b

ei
n

g
s 

(a
s 

ar
ti

cu
la

te
d

 in
 t

h
e 

cu
rr

en
t 

C
O

T 
C

u
rr

ic
u

lu
m

 F
ra

m
ew

o
rk

).
 

• 
 Th

e 
le

ar
n

in
g

, t
ea

ch
in

g
 a

n
d

 a
ss

es
sm

en
t 

m
et

h
o

d
s 

ar
e 

d
es

ig
n

ed
 t

o
:

  
– 

 En
co

u
ra

g
e 

in
d

ep
en

d
en

t 
le

ar
n

in
g

 a
n

d
 a

 s
en

se
 o

f 
p

ro
fe

ss
io

n
al

is
m

.
  

– 
 A

d
d

re
ss

 s
tu

d
en

ts
’ n

ee
d

s 
in

 t
h

e 
co

n
te

xt
 o

f 
w

id
en

in
g

 
p

ar
ti

ci
p

at
io

n
 a

n
d

 s
o

ci
al

 in
cl

u
si

o
n

, t
ak

in
g

 in
to

 a
cc

o
u

n
t 

cu
rr

en
t 

le
g

is
la

ti
o

n
.

• 
 Th

e 
le

ar
n

in
g

, t
ea

ch
in

g
 a

n
d

 a
ss

es
sm

en
t 

m
et

h
o

d
s 

d
em

o
n

st
ra

te
 t

h
e 

u
se

 o
f 

in
fo

rm
at

io
n

 t
ec

h
n

o
lo

g
y 

to
 

en
ab

le
 le

ar
n

in
g

 in
 t

h
e 

ac
ad

em
ic

 a
n

d
 p

ra
ct

ic
e 

el
em

en
ts

 
o

f 
th

e 
p

ro
g

ra
m

m
e.

• 
 Th

e 
le

ar
n

in
g

, t
ea

ch
in

g
 a

n
d

 a
ss

es
sm

en
t 

st
ra

te
g

ie
s 

ar
e 

o
u

tl
in

ed
 in

 t
h

e 
p

ro
g

ra
m

m
e 

d
o

cu
m

en
t 

an
d

 s
tu

d
en

t 
h

an
d

b
o

o
k.

In
d

ic
at

o
rs

 a
n

d
 g

u
id

an
ce

So
u

rc
e 

o
f 

ev
id

en
ce

C
ri

te
ri

a 
m

et
O

b
se

rv
at

io
n

s
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C
o

lle
g

e 
o

f 
O

cc
u

p
at

io
n

al
 T

h
er

ap
is

ts
 P

re
-r

eg
is

tr
at

io
n

 E
d

u
ca

ti
o

n
 S

ta
n

d
ar

d
s,

 C
o

lle
g

e 
o

f 
O

cc
u

p
at

io
n

al
 T

h
er

ap
is

ts
 2

00
8

3.
2 

Th
e 

as
se

ss
m

en
t 

d
es

ig
n

 a
n

d
 

p
ro

ce
d

u
re

s 
as

su
re

 fi
 t

n
es

s 
fo

r 
p

ra
ct

ic
e,

 p
u

rp
o

se
, p

ro
fe

ss
io

n
 

an
d

 a
ca

d
em

ic
 a

w
ar

d
.

3.
3 

A
p

p
ro

p
ri

at
e 

m
o

d
el

s 
o

f 
su

p
er

vi
si

o
n

 a
re

 u
se

d
 t

h
at

 e
n

ab
le

 
st

u
d

en
ts

 t
o

 b
e 

fi 
t 

fo
r 

em
p

lo
ym

en
t 

as
 a

 p
ro

fe
ss

io
n

al
 

g
ra

d
u

at
e.

3.
4 

Th
e 

as
se

ss
m

en
t 

re
g

u
la

ti
o

n
s 

co
m

p
ly

 w
it

h
 t

h
o

se
 o

f 
th

e 
p

ro
fe

ss
io

n
al

 a
n

d
 r

eg
u

la
to

ry
 

b
o

d
ie

s.
 

• 
 Th

e 
p

ro
g

ra
m

m
e 

d
o

cu
m

en
t 

d
efi

 n
es

 t
h

e 
st

u
d

en
ts

’ r
ig

h
ts

, 
ro

le
s 

an
d

 r
es

p
o

n
si

b
ili

ti
es

 a
n

d
 e

xp
ec

ta
ti

o
n

s 
in

 b
o

th
 

ac
ad

em
ic

 a
n

d
 p

ra
ct

ic
e 

el
em

en
ts

 o
f 

th
e 

p
ro

g
ra

m
m

e.

• 
 A

rr
an

g
em

en
ts

 a
re

 in
 p

la
ce

 f
o

r 
st

u
d

en
ts

 w
it

h
 a

d
d

it
io

n
al

 
n

ee
d

s 
to

 d
em

o
n

st
ra

te
 t

h
ei

r 
fi 

tn
es

s 
fo

r 
p

ra
ct

ic
e,

 
p

u
rp

o
se

, a
ca

d
em

ic
 a

w
ar

d
 a

n
d

 t
h

e 
p

ro
fe

ss
io

n
. 

• 
 Th

e 
st

ra
te

g
y 

an
d

 m
et

h
o

d
s 

o
f 

as
se

ss
m

en
t 

en
su

re
 t

h
at

 
al

l l
ea

rn
in

g
 o

u
tc

o
m

es
 a

re
 m

et
.

• 
 Th

e 
co

d
e 

o
f 

et
h

ic
s 

an
d

 p
ro

fe
ss

io
n

al
 c

o
n

d
u

ct
 is

 
o

b
se

rv
ed

 a
n

d
 p

ro
ce

d
u

re
s 

fo
r 

d
ea

lin
g

 w
it

h
 p

ro
fe

ss
io

n
al

 
u

n
su

it
ab

ili
ty

 a
re

 in
 p

la
ce

.

• 
 M

o
d

el
s 

o
f 

su
p

er
vi

si
o

n
 a

re
 u

se
d

 a
p

p
ro

p
ri

at
el

y 
to

 e
n

ab
le

 
st

u
d

en
ts

 t
o

 d
ev

el
o

p
 t

h
e 

ab
ili

ty
 t

o
 p

ra
ct

is
e 

sa
fe

ly
 a

n
d

 
ef

fe
ct

iv
el

y.
• 

 Th
e 

le
ar

n
in

g
 a

g
re

em
en

ts
 b

et
w

ee
n

 t
h

e 
st

u
d

en
t 

an
d

 t
h

e 
p

ra
ct

ic
e 

ed
u

ca
to

r 
id

en
ti

fy
 t

h
e 

le
ar

n
in

g
 o

u
tc

o
m

es
 f

o
r 

th
e 

p
ra

ct
ic

e 
se

tt
in

g
.

• 
 Th

e 
st

ra
te

g
ie

s 
fo

r 
su

p
er

vi
si

o
n

 o
f 

st
u

d
en

ts
 o

n
 p

ra
ct

ic
e 

p
la

ce
m

en
ts

 a
re

 s
o

u
n

d
 a

n
d

 r
o

b
u

st
. 

• 
 Th

e 
st

ra
te

g
ie

s 
fo

r 
su

p
p

o
rt

 p
ro

vi
d

ed
 t

o
 p

ra
ct

ic
e 

ed
u

ca
to

rs
 a

re
 s

o
u

n
d

 a
n

d
 r

o
b

u
st

.

Se
e 

A
p

p
en

d
ix

 2
. P

ro
fe

ss
io

n
al

 r
eq

u
ir

em
en

ts
 a

n
d

 
re

co
m

m
en

d
at

io
n

s 
fo

r 
p

re
-r

eg
is

tr
at

io
n

 e
d

u
ca

ti
o

n
. 
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C
o

lle
g

e 
o

f 
O

cc
u

p
at

io
n

al
 T

h
er

ap
is

ts
 P

re
-r

eg
is

tr
at

io
n

 E
d

u
ca

ti
o

n
 S

ta
n

d
ar

d
s,

 C
o

lle
g

e 
o

f 
O

cc
u

p
at

io
n

al
 T

h
er

ap
is

ts
 2

00
8

St
an

d
ar

d
 4

: Q
u

al
it

y 
as

su
ra

n
ce

 a
n

d
 m

o
n

it
o

ri
n

g
 s

ta
n

d
ar

d
s

Th
e 

in
st

it
u

ti
o

n
’s

 a
n

n
u

al
 q

u
al

it
y 

as
su

ra
n

ce
 a

n
d

 e
n

h
an

ce
m

en
t 

p
ro

ce
ss

es
 in

cl
u

d
e 

th
e 

ev
al

u
at

io
n

 o
f 

th
e 

p
ro

g
ra

m
m

e 
b

y 
th

e 
p

ro
fe

ss
io

n
al

 
st

af
f,

 m
o

n
it

o
ri

n
g

 a
n

d
 f

ee
d

b
ac

k 
m

ec
h

an
is

m
s,

 e
xt

er
n

al
 e

xa
m

in
in

g
 p

ro
ce

d
u

re
s,

 a
n

d
 e

va
lu

at
io

n
 o

f 
st

u
d

en
t 

p
er

fo
rm

an
ce

.

4.
1 

K
ey

 s
ta

ke
h

o
ld

er
s 

h
av

e 
co

n
fi 

d
en

ce
 in

 t
h

e 
q

u
al

it
y 

as
su

ra
n

ce
 a

n
d

 e
n

h
an

ce
m

en
t 

p
ro

ce
d

u
re

s 
in

 p
la

ce
.

C
ri

te
ri

a

• 
 Q

u
al

it
y 

as
su

ra
n

ce
 p

ro
ce

ss
es

 d
em

o
n

st
ra

te
 r

ig
o

u
r 

an
d

 
in

te
g

ri
ty

, a
n

d
 e

n
ab

le
 c

o
n

ti
n

u
o

u
s 

im
p

ro
ve

m
en

t.
• 

 D
et

ai
ls

 o
f 

q
u

al
it

y 
as

su
ra

n
ce

 p
ro

ce
ss

es
 in

cl
u

d
e 

fe
ed

b
ac

k 
fr

o
m

 s
tu

d
en

ts
, s

er
vi

ce
 u

se
rs

 a
n

d
 s

ta
ke

h
o

ld
er

s.
• 

 Th
e 

p
ro

g
ra

m
m

e 
an

n
u

al
 r

ep
o

rt
 s

u
b

m
it

te
d

 t
o

 t
h

e 
C

o
lle

g
e 

o
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